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Introduction
About the project
VALUE is an Erasmus+ Strategic partnership project in the field of education aimed to
provide schools with strategies and tools to improve their educational processes and
outcomes, through the use of multilingual practices. As a response to the need across
the EU education systems for an inclusive multilingualism and intercultural pedagogy,
VALUE will support pilot schools in the partner countries by increasing teachers’
capacity to promote multilingualism in their classrooms. The pupils with different
linguistic background will benefit from activities and learning tools that will value the
use of the mother tongues beside the schooling languages. In particular interactive
teaching techniques, ICT learning tools and methodologies will be incorporated in
schools’ programmes to improve access and quality of education in relation to the
diversity in schools. The project website (http://valuemultilingualism.org/) will be the
window open to the VALUE appointments: teachers’ training courses, piloting of
materials, organization of events and dissemination of results.
These are the objectives the project team is working to achieve:
- Develop, adapt and transfer in classes an innovative model to add value to
multilingualism in European school education systems through technologies and digital
media;
- Contribute to the professional development of primary and lower secondary school
teachers through the implementation of an in service training course on multilingual
education and digital competences applied to intercultural didactic;
- Develop innovative and personalized pedagogical approaches to promote
educational success of students with migratory background giving regard to cultural
and linguistic diversities and the development of transversal competences through
digital media ;
- Promote positive interaction and active participation of foreign families in the
education context of the hosting society giving references to the different linguistic
and cultural heritages.

The Output 1: Need analysis national and international reports
The first task undertaken by each partner team has been to collect information about
national or regional policies regarding multilingualism and/or linguistic integration at
school and to identify trends, research, needs and case studies, which could be the
basis for the design and implementation of the main outputs of the VALUE project,
namely the design of the training course for in-service teachers and of the activities to
be piloted in classroom. Pupils between 6 and 16 years, with a migrant profile (or
belonging to linguistic minorities or with other bilingual conditions) attending the
primary or lower secondary school have been identified as ultimately the beneficiaries
of the project.
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The analysis of the data proceeding from different sources: official websites, academic
journals, school reports, practice-based journals and focus groups with teachers and
parents at the pilot schools produced 5 national reports (annexed to this report about
the Italian, Polish, Spanish, German and Cypriot contexts) which collect the results of
the researches about the approach to multilingualism at school in terms both of
practices and needs to be used as starting point for the project.
Just to have a preliminary idea of the context, these are the main results of the
national researches:
- If the comparison of the different education systems highlights that the structure of
the compulsory education is quite similar and mainly begins when children reach the
age of 5 or 6 and involve 10 years of full-time schooling in all the partner countries, the
item which could be more sensitive for the implementation of the project is the
different percentage of migrant students enrolled in non-university general
education systems. In fact the country in VALUE with the highest presence of migrant
students is Germany (33% in 2014-15), but the percentage decreases up to just 0,30%
in Poland in the same period, with clear discrepancies when identifying target schools
and pupils.
- It is a common point that teaching foreign languages in schools is one of the
priorities. In general, the 1st European foreign language is part of the core curriculum
from the beginning of primary school and the study of a 2 nd European foreign language
starts in lower secondary schools. The 1st European foreign language is usually English
and the second language mainly French or German (but also Italian, Spanish, Russian
or Greek). Bilingual education (classes with two languages of instruction) is present in
PL (lower and upper secondary school), ES (primary and lower secondary school) and
in DE (primary and lower secondary school).
- With regard to the promotion of multilingual education or valuing of mother tongues,
it is a common commitment to promote the implementation of educational measures,
which will enable groups from different cultural identities to integrate in a respectful
and creative environment, regardless of their background, but the main objective
seems to be mainly to ensure the knowledge of the language of instruction, so all the
different education systems provide to the foreign students linguistic integration and
support to learn the language of schooling but not a real action plan for their social
inclusion. It is intended to provide a quick linguistic adaptation and to facilitate access
to fundamental cultural and social aspects, to enable proper integration and
coexistence of these students in the educational environment, but in general the
mother languages aren’t part of these plans.
Therefore, the challenges that the project will face are:
• To introduce a multilingual experience as part of an intercultural approach in
education;
• To stress, through the valorization of the mother tongue languages, the value
of human rights, citizenship education and civil society as matters at school;
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•

•

To find out, in the fostering of mother tongues, the importance of cultural
differences, so to develop new skills as critical thinking for instance, and to help
building a more inclusive, innovative and sustainable society;
To train teachers to promote intercultural educational scenarios.

Taking as starting point the results of the national researches, this International need
analysis report aims to summarise similarities, differences, trends and needs across
the national context and to place them in the wider European context.
The document is organized in two sections. Part 1 provides a general perspective in
terms of policies and measures taken to enhance the multilingualism both in the
society in general and in the European education systems and offers a general
framework about interculturality in the foreign languages teaching and learning,
promotion of multilingualism at school and innovation in teaching methodologies. Part
2 analyzes more precisely the results of the national research in a comparative
perspective, and identifies a range of recommendations for the project
implementation.
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Part 1.
1.1. Multilingualism and linguistic integration in society and in the
education systems: EU policies and national legislations overview
In 2005, the European Commission Communication “A New Framework Strategy for
Multilingualism” (22/11/2005) for the first time explores the policy area of
multilingualism. In March 2002, the Heads of State or Government of the European
Union meeting in Barcelona called for at least two foreign languages to be taught from
a very early age, but this communication goes forward this
commitment and
introduces the term “multilingualism”, defining it as “both a person’s ability to use
several languages and the co-existence of different language communities in one
geographical area”. The three aims of this multilingualism policy are:
• to encourage language learning and promoting linguistic diversity in society;
• to promote a healthy multilingual economy, and
• to give citizens access to European Union legislation, procedures and information in
their own languages.
For the European citizens the goal is, therefore, to increase their language skills, but
there is also an explicit reference to minorities: “The teaching of regional and minority
languages should also be taken into account as appropriate, as should opportunities
for migrants to learn the language of the host country (and the teaching of migrant
languages, p.5).”
The Council Resolution of 21 November 2008 closes a large debate aimed to write a
comprehensive policy framework on multilingualism in Europe and, taking note of the
recent facts about migration and mobility and the challenges and opportunities for EU
education systems, confirm the two main pillars for the promotion of multilingualism
with a view to strengthening social cohesion, intercultural dialogue and European
construction:
(a) increase awareness of the benefits of language diversity and language learning
among members of the public and in particular young people undergoing initial
training in both general and vocational education;
(b) provide teaching of the language of the host country for migrants, especially young
people, as an essential element for successful integration and employability, while
respecting the languages of their countries of origin.
Besides these, the Council invites Member States to value and make use of the
linguistic competences of citizens with migrant backgrounds, as a means of
strengthening both intercultural dialogue and economic competitiveness.
As we can see the emphasis on the ability of an individual to use a repertoire of
languages and language varieties with competences of different kinds and levels
(plurilingualism) is combined with the recognition of the added value of the linguistic
diversity, where the multilingualism is a resource for the social cohesion and mutual
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understanding.
In this line, in 2009 the Council invites Member States, among other things, to adopt
inclusive approaches to learning the language of instruction which are likely to be
more effective in achieving equality and integration: “Although the primary focus
should remain on the host language(s), encouraging pupils to acquire or maintain
knowledge of their heritage language can bring benefits at several levels: socially in
terms of cultural identity and personal self-confidence, professionally in terms of
future employability, but also educationally in terms of future learning.
The growing numbers of schoolchildren that have a mother tongue other than the
main language of instruction used in school (multilingual classroom) bring a multitude
of languages and language skills to the classroom. The next step is to identify the
strategies to teach in multilingual settings so the linguistic diversity will be a value for
the individual, the school and the society.
The way seems to be the improvement of both plurilingual and intercultural
competences, where the competence in different languages (languages of schooling,
regional/minority and migration languages, modern foreign or classical languages)
goes along with the intercultural competence to understand different cultures (Council
of Europe, Language Policy Unit September 2010, p.4 executive version). In this
framework, the home languages of children with migrant backgrounds are considered
“a resource which schools can turn to good account in educating all pupils, and not
simply a barrier to success for children who speak them” (ibid., p8).
At national level, in the project countries the recent educational reforms take mainly in
account the European recommendations and introduce in their school curricula
measure to address the linguistic diversity at school, as we can see in the table below.
Developments in European and national education policy related to multilingualism
and linguistic integration

BE

Policy development

Resources and/or internet link

About the improvement of foreign
languages learning

Barcelona European Council meeting of 15-16
March 2002
Presidency conclusions http://aei.pitt.edu/43345/
European Commission Communication 22/11/2005
http://eur-lex.europa.eu/legalcontent/EN/TXT/?uri=CELEX:52005DC0596
Council conclusions of 22 May 2008 (2008/C
140/10)
http://eur-lex.europa.eu/legalcontent/EN/TXT/?uri=uriserv%3AOJ.C_.2008.140.0
1.0014.01.ENG
European Commission Communication 18/09/2008
http://eur-lex.europa.eu/legalcontent/EN/TXT/?uri=celex:52008DC0566

A New Framework Strategy for
Multilingualism
On multilingualism

Multilingualism - an asset for Europe and
a shared commitment
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A European strategy for multilingualism

On the education of children with a
migrant background

Multilingualism and the development of
language competences

From linguistic diversity to plurilingual
education: Guide for the development of
language education policies in Europe

CY

Guide for the development and the
implementation of curricula for a
multilingual and intercultural education
Integration Guide [Odigos Ypodoxis]

Language Education Policy Profile-Cyprus

DE

National Reform Programme 2015

ES

Act on the Improvement of the Quality of
Education (LOMCE. Ley Orgánica para la
Mejora de la Calidad Educativa) art.12
The Compulsory schooling and the
foreign student. The Intercultural
education
Intercultural Dialogue and democratic
cohabitation: a commitment into the
school
Intercultural education

IT

Council Resolution of 21 November 2008 (2008/C
320/01)
http://eur-lex.europa.eu/legalcontent/EN/TXT/?uri=celex:32008G1216(01)
Council conclusions of 26 November 2009 (2009/C
301/07)
http://eur-lex.europa.eu/legalcontent/EN/TXT/PDF/?uri=OJ:C:2009:301:FULL&fr
om=ES
Council conclusions of 20 May 2014 (2014/C
183/06)
http://eur-lex.europa.eu/legalcontent/EN/TXT/?uri=uriserv:OJ.C_.2014.183.01.0
026.01.ENG
Council of Europe, Language Policy Unit
2007
http://www.coe.int/t/dg4/linguistic/Source/Guide
_Main_Beacco2007_EN.doc
Council of Europe, Language Policy Unit
September 2010
http://www.coe.int/lang
Cyprus Pedagogical Institute
http://www.pi.ac.cy/pi/index.php?option=com_co
ntent&view=article&id=91&Itemid=275&lang=el
Council of Europe, Language Policy Division 20032005
http://www.coe.int/t/dg4/linguistic/Source/Profile
_Cyprus_EN.pdf
The Federal Ministry for Economic Affairs and
Energy
http://ec.europa.eu/europe2020/pdf/csr2015/nrp
2015_germany_en.pdf
Jefatura del Estado December 2013
http://www.boe.es/diario_boe/txt.php?id=BOE-A2013-12886
CM n.205 del 1990
http://www.edscuola.it/archivio/norme/circolari/c
m205_90.html
CM n.73 del 1994
http://www.edscuola.it/archivio/norme/circolari/c
m073_94.html
Legge 6 marzo 1998, n. 40, Disciplina
dell'immigrazione e norme sulla condizione dello
straniero, art. 36
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Right to education, the organizational
aspects of schools, teaching of Italian as a
second language, maintaining the
language and culture of origin, training
teachers and social integration
Guidelines for the reception and
integration of foreign pupils
New guidelines for the reception and
integration of foreign pupils
Multilingualism approach, valorization of
the idioms and community language and
guarantee a good teaching of Italian
language
Different from Who? Recommendation
for integration of foreign student and
intercultural education

PL

Language Education Policy Profile-Poland

http://www.edscuola.it/archivio/norme/leggi/l040
_98.html
Decreto Legislativo del 25 luglio 1998, n.286, Testo
unico immigrazione.
http://www.immigrazione.biz/legge.php?id=99

CM n.24 del 1 marzo 2006
http://archivio.pubblica.istruzione.it/normativa/20
06/cm24_06.shtml
CM n.4233 del 19 febbraio 2014
http://hubmiur.pubblica.istruzione.it/web/minister
o/focus190214
MIUR novembre 2012 indicazioni nazionali per il
curricolo della scuola dell'infanzia e del primo ciclo
di istruzione.
http://hubmiur.pubblica.istruzione.it/web/istruzio
ne/prot7734_12
Osservatorio nazionale per l’integrazione degli
alunni stranieri e per l’intercultura – 10
raccomandazioni. Settembre 2015
http://istruzioneer.it/2015/09/10/documentodiversi-da-chi-raccomandazioni-per-lintegrazionedegli-alunni-stranieri-e-per-lintercultura/
Council of Europe, Language Policy Division 20052007
http://www.coe.int/t/dg4/linguistic/Source/Poland
_Profilel_EN.doc

1.2. Reflections and evidences supplied by pedagogic and linguistic
research at EU and national level on the didactic implementation of
multilingualism and its dissemination in schools
Learning the language of instruction vs bilingualism
The study “Language teaching and learning in multilingual classrooms” published by
the European Commission DG for Education and Culture in 2015 1 offers a
comprehensive report about supporting measures targeted at children without the
language of instruction to enable them to reach their potential.
The assumption is that “learning the language of instruction is necessary for children
to reach their potential, that bilingualism increases children’s cognitive skills and their
1 European Commission (2015): Language teaching and learning in multilingual classrooms.
http://ec.europa.eu/languages/library/studies/multilingual-classroom_en.pdf
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ability to learn languages effectively and that barriers affect the educational outcomes
that children without the language of instruction can achieve”.
Finally, the conclusions of the study provide answers to the following questions:
What are the factors working against migrant children achieving their potential?
- lack of resources for the schools and the lack of training of the staff;
- lack of sssessment tools and assessors with negative perceptions of migrant
children’s;
- lack of opportunities to develop their mother tongue competences to higher levels;
- while the segregation of migrant children is not by itself a factor.
What brings about higher attainment and reduced gaps in achievement and
progression?
“There is conclusive evidence here that ECEC (early childhood education and care) for
children without the language of instruction not only increases language competences
but also long term educational achievements; that language competences are related
to achievement in other competences; and that targeted and continued support in
language learning enables this” (p.13).
Children without the language of instruction are benefited from:
- Supplementary education (both formal and non-formal) in school and out of school
which includes help with homework, language learning (including mother tongue
learning), and mentoring during activities;
- Immersion in mainstream classrooms with support from specialists and with teachers
who have the competences and experience to tailor teaching to children in the class
without the same level of competency in the language of instruction;
- Increasing their parents’ support and encouragement in their education, including
their development of language competences;
- Developing their mother tongue competences.
The time spent by these children in preparation classes should be limited and should
include a transition to immersion with support.
What increases children’s development of their multi-lingual skills?
- ECEC enables them to learn their mother tongue as well as the language of
instruction;
- Non-formal and informal learning opportunities enable them to use their mother
tongue;
- Formal learning opportunities are available either in school or out of school to
develop their mother tongue skills which progress towards recognition in educational
achievements.
What improves inter-cultural education?
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- Increasing all children’s cultural and linguistic awareness through both language
learning and other parts of the curriculum;
- Engaging parents in the school’s activities and their children’s education;
- Increasing teachers’ positive attitudes towards migrant children’s prospects and their
use of their mother tongues to learn.
International Approaches to Bilingual/Multilingual Education
There are different approaches in bilingual and multilingual education in Europe and
the world. Darquennes (2013) distinguishes four main types of multilingual education:
(a) multilingual education aimed primarily at the majority population; (b) multilingual
education aimed primarily at the indigenous minority population; (c) multilingual
education aimed primarily at the immigrant population within a state and (d)
multilingual education aimed at an affluent international audience. The latter category
encompasses those schools attended by children of diplomats, officials working for
international organizations and expatriates working for multinational companies.
On the other hand, Budvytyte-Gudiene and Toleikien (2008) distinguish three types of
bilingual education. The first type is called ‘immersion’. Here, education is orientated
to teaching a country’s other language, in case of multiple official languages (e.g.
Canada) or regional language (e.g. UK). A language that is not the language of the
larger society is the medium of instruction (Admiraal et al. 2006). Immersion teachers
are native speakers of this language who otherwise possess exactly the same
qualifications as would the mother-tongue teachers of the students concerned
(Dalton-Puffer, 2007).
The second type of bilingual education, sometimes referred to as ‘submersion’, relates
to the linguistic and cultural integration of the linguistic minority. In this case, language
minority children are taught in the language of the majority group, with the aim of
developing skills in the language that may be foreign to them but which is needed for
access to the curriculum and daily life inside and outside school (Admiraal et al. 2006).
Therefore, ‘second language’ competencies are developed through the teaching of
curricular content that is not typical of language classes per se (Dalton-Puffer, 2007).
This is common in the teaching of migrant children in schools in many European
countries.
The third type of bilingual education is where the target language is a foreign language
and the target group is the linguistic majority of a certain country. This is a more
specific definition that distinguishes CLIL as a particular form of bilingual education,
and which reflects a particular relationship between subject, student, and language.
This defines CLIL as “an educational approach in which a foreign language is used as
the medium of instruction to teach content subjects for mainstream students” (DaltonPuffer, 2007).
Fortune and Tedick (2008) distinguish three immersion models that have distinct
features: (a) one-way foreign language immersion: this model serves a majority
language group in the process of acquiring the same second language (e.g. Swedish
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immersion in Finland; in the United States, this model exists in 18 different languages);
(b) two-way bilingual immersion; this model caters for speakers of the two languages
of instruction who are in the process of acquiring the partner language (e.g. in the US
Spanish = L1 and English = L1 students enrolled in the same class). This model is a good
example of the current proliferation of labels, as it is also referred to as “two-way
bilingual immersion”, “two-way immersion”, “dual language” and “dual language
immersion”; and (c) indigenous language immersion: this model is dedicated to the
cultural and linguistic revitalization for Native or Aboriginal groups around the world
(e.g. Maori immersion in New Zealand). The common objective of these three models
is additive bilingualism and biliteracy.
Advantages and disadvantages of bilingual education: what the research says
Based on the research on bilingual and multilingual programs (Cenoz and Jessner,
2000; De Bot, Lowie and Verspoor, 2007; Muller and Beardsmore, 2004), several
general observations can be made regarding the advantages of multilingual education
and the positive effect.
Multilingual education for majority language students is effective in promoting
functional proficiency in a second, and even third or fourth, language at no cost to
students’ mother language development or academic achievement. There is often a
positive correlation between amount of exposure to the additional languages in
multilingual programs and level of multilingual proficiency, but not always (Vez, 2009).
Multilingual education can be effective with both younger and older students
therefore advanced levels of functional multilingual proficiency can be acquired by
students who begin multilingual education in the primary grades and by those who
begin in higher grades.
Additionally, multilingual education is effective for majority language students with a
variety of learner characteristics, even those that put them at-risk for poor
performance in EU schools.
Pedagogy and, in particular, the way the additional languages are used and taught is
important. More specifically, it appears that multilingual acquisition is enhanced when
students are given extended opportunities to use the language interactively. It also
appears that while functional use of the target languages is generally effective at
promoting multilingual competences, instructional strategies that systematically raise
awareness of and create opportunities for students to learn specific linguistic forms
that serve their communicative needs and goals can extend the learning of new
languages.
Multilingual education in languages with distinct typologies and orthographic
conventions can be effective in achieving a school’s linguistic and academic objectives,
although there may be limits on how far these languages can be used for academic
instruction.
The growth and extent of multilingual classrooms
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In the recent years in many Member States the linguistic diversity of classrooms has
increased due to the mobility of people in UE and the expansion of the in-migration
phenomena. Also in countries or areas where schools already had multilingual
classrooms, the averages have increased.
According to data from Eurydice (Eurydice, 2012), the proportion of pupils not
speaking the language of instruction increased by 1.0 percentage point from 2006 to
2009. Germany and Spain are above the European average.
The consequence is a varying degree of multilingual classrooms in the European
countries and a common need to deal with with a multiplicity of home/first languages
spoken by pupils.

Figure 1. Change in the proportion of pupils not speaking the language of instruction 2006-9

Presence of migrant students at school
Regarding the presence of migrant students at school, the statistic data about students
with migrant background collected from the national desk analysis show that the
percentage varies from 33% in DE to 0,3€ in PL. It makes evident that the urgency to
address the topic of multilingualism at school or to invest in teachers’ training could
vary from one government to another considerably.
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Figure 2. Foreign students in Non-university general education systems in the partner countries

1.3. Technological innovation, intercultural and multilingual didactics in
formal and informal learning
How and how many can ICT solutions (learning environments, tools, multimedia
resources, learning methodologies supported by technology) provide a support to the
improvement of linguistic skills in the school context described and contribute to the
inclusion of pupils in multilingual classrooms?
The national teams have identified the following evidences in their local contexts.
ICT innovation applied to intercultural contexts: tools, policies, training, best
practices

BE

CY

Resources description

Resources and/or internet link

Migrant and Language Education.
Resources and projects from European
Centre for Modern Languages of the
Council of Europe
Languages in Urban Communities Integration and Diversity for Europe
(LUCIDE) Project
Migrations, Integration and CoDevelopment in Europe

http://www.ecml.at/Thematicareas/Migrantlangua
geeducation/tabid/1624/language/enGB/Default.aspx
https://www.cut.ac.cy/news/article/?contentId=12
0595&languageId=1)
https://www.facebook.com/pages/MigrationsIntegration-and-Co-Development-inEurope/1562065757408388
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DE
ES

IT

Boys Reading (Erasmus+, Project Number:
2014-1-HR01-KA200-007171)
Meeting the health literacy needs of
immigrant populations (Life Long
Learning Programme, Project Number:
540139-LLP-1-2013-1-IT-GRUNDTVIGGMP)
LiRe, Life-Long Readers: A European
Reading Promotion Framework (Life Long
Learning Programme, Project Number:
518250-LLP-1-2011-1-CY-COMENIUSCMP)
E-Reflect, E-Regenerated Freirean
Literacy through Empowering Community
Techniques (Erasmus+, Project Number:
2014-1-EL01-A200-001563)
PREATY, Proposing modern e-assessment
approaches and tools to young and
experienced in-service teachers
Breaking Barriers – Embracing Literacy
through Digital Media. Erasmus + Key
Action 2 Strategic Partnerships In the
Field of Education, Training and Youth
Sector AGREEMENT NUMBER – [2014-1MT01-KA204-000533]
N/A
Web resources for activities with migrant
students in Secondary Education. In
particular support for Spanish language
learning and cultural knowledge and
intercultural tools
Resources and training courses for
teachers in ICT (Castilla y León region)
Resources and training courses for
teachers in foreign languages (Castilla y
León region)
Project: INTO – Intercultural mentoring
tools to support migrant integration at
school (Life Long Learning Programme,
Project Number: 540440-LLP-1-2013-1-ITCOMENIUS-CMP)
Una guida. Bilingui e contenti. Crescere
parlando più di una lingua

http://boysreading.org/index.php/en/
http://migranthealth.eu/index.php/en/

http://www.lifelongreaders.org/index.php/en/

http://e-reflect.wixsite.com/e-reflect

http://www.preaty.org/

http://www.associazioneaim.it/singlepost/2015/12/11/BREAKING-BARRIER%C2%ADEmbracing-Literacy-through-DigitalMedia-PEER-LEARNING-ACTIVITY?start=5

N/A
http://recursostic.educacion.es/observatorio/web/
eu/equipamiento-tecnologico/aulas-digitales/784recursos-web-para-la-atencion-a-alumnadoinmigrante-en-centros-de-es
http://crfptic.centros.educa.jcyl.es/sitio/index.cgi
http://cfpidiomas.centros.educa.jcyl.es/sitio/

http://interculturalmentoring.eu/en/

http://media.giuntiscuola.it/_tdz/@media_manag
er/2682028.Bilingui%20e%20contenti.png?mediaId
=3596952&cmg_defaultViewer=cmg_MediaServer
&
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PL

Un sito. La lingua salvata
Mamma lingua: una bibliografia ragionata
Lingua mamma. Un progetto artisticolinguistico a scuola
Project: Kompetencje różnojęzyczne i
międzykulturowe: wyznaczniki biegłości
i materiały dydaktyczne” (Multilingual
and Multicultural Competences:
Determinants of Proficiency and Teaching
Materials)
Teaching materials: FREPA repository
(Framework for Pluralistic Approaches to
Languages and Cultures).
Wirtualny Festiwal Międzykulturowy
(Virtual Intercultural Festival)

http://www.lalinguasalvata.com/Progetti
http://www.natiperleggere.it/index.php?id=277
http://linguamamma.blogspot.it/p/ilprogetto.html
http://carap.ecml.at/CARAPinEurope/Poland/tabid
/3019/language/fr-FR/Default.aspx

http://carap.ecml.at/

http://festiwal.ceo.org.pl/wirtualny-festiwalmi%C4%99dzykulturowy
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Part 2.
2.1. Analysis of the results of the focus groups organized in each country
with teachers and parents
During Spring 2016, each partner country team organized two focus groups with
teachers and parents of the pilot schools aimed to explore the approach of their school
to the multilingualism issues in education and the perception of the parents. 8
teachers from primary and/or lower secondary school and 6 parents attended the
meeting in each context.
Results from focus groups with teachers
Topic
Relevance and care their school gives to the
multilingualism

Inputs
- The interest of schools on multilingualism
is strongly related with the number of
foreign children enrolled in school and
with their level of linguistic integration. It
varies from absent to formally introduced
in the school plan.
- In general most initiatives are about
improving the national language (for
migrant students) or about learning
English or a second European language
(for the local students). Valuing other
languages and cultures has a much lower
priority.
- The linguistic diversity in Europe and the
mobility of teachers and students is
pushing to take measures to consider
multilingualism as a added value also in
mainly monolingual contexts (like in PL).

Position of the school teachers on the
multilingualism at school

-

-

Approach in classroom toward the other
languages than the schooling language

-

In general teachers are interested and
well-disposed.
The main difficulty for including
multilingualism topics in the curriculum is
the lack of time.
They ask for more human and material
resources (in particular more staff with
specific qualifications).
Students are receptive to learn about
other languages and cultures.
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Kind of activities already experimented in
classroom or to be developed to promote or
enhance a multilingual context among pupils

-

Teachers should have the ability to
motivate them.

-

Organization of school events like
“Multicultural day” in PL, not necessary
about languages, more from a cultural
perspective.
Organization of activities or lessons for
students not speacking the language of
instruction (sometimes in the afternoon).
Activities based on peer tutoring
methodology.
Involvement of parents from the
homework to the participation in the
class.

-

-

Use of ICT tools for the implementation of
these activities (if any)

-

Are these activities, if any, part of a school
plan or depend from the teacher initiative?

-

Training needs of teachers on
multilingualism

-

-

-

-

-

There is a clear need to expand the use of
ICT tools, not so much present in the
daily activities in classroom.
Multimedia resources (particularly videos
or short movies) are really helpful.
“Good will” and interested teachers are
involved in European projects and try to
apply in their classrooms the projects’
results.
Mainly down-to-up initiatives are
reported
Teachers need training. In PL, they
consider they haven’t competences to
deal with this topic.
The lack of time for the training makes
the teachers prefer to have a tool kit
rather than an e-course.
Need of materials and contents able to
respond to the learning needs of the
students.
Teachers emphasized the difficulty of
communicating (and therefore
integrating) students that speak
languages that are foreign to teachers.
The teachers do not need many
theoretical lessons, but they would like to
have material/ tool kits for teaching
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ideas.
Other subjects

-

-

Profile of teacher who will encourage
children to learn new things, open to
other cultures and open to new
technologies.
Extra curriculum activities

Results from focus groups with parents with migrant background:
Topic
Relationship with the school context about
the treatment of their languages

Inputs
- Parents with migrant background look for
school respectful of all cultures.
- There are parents involved in the school
context, who help other children that
face difficulties dues to language barriers.
- All parents agreed that there needs to be
a program/system established in schools
that will support the students that as
multilingual, bilingual, or speak languages
other than the language taught in school.
- The organization of activities (in-language
readings, in-language prayers, typical
dresses during festivities) should be
welcome.
- Children usually are pleased to talk about
their origins at school.

How the family lives the multilingualism in
the familiar context

-

there are different approaches,
depending from the value the parents
give to their mother tongue. If they
consider that it is fundamental to give
their children their traditions, so they
use the mother tongue at home or
inside the family; if they consider it is
better to acquire proficiency in the
language of instruction, so they use
always that language with the children,
also at home.
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2.2. Organizational and training needs of schools and teachers in order
to develop didactic activities aimed at multilingual education
The project National Education Systems at a glance
From the perspective of the school education governance model, the National
Education Systems of the partner countries are based on a centralized governance
model in PL, IT and CY, and on a decentralized model in DE and in ES. In these two
countries, considering the federal government model in Germany or the autonomy of
regions that comprise the Spanish nation, the desks analysis in these countries have
been respectively based on Bavarian school system and on Castilla y León school
system.
The comparison of the structure of the compulsory education confirm that the school
years are quite the same. Compulsory education begins when children reach the age of
5 or 6 and involve 10 years of full-time schooling.
To be observed the fact of the early choise of the kind of secondary school in German
system. For migrant students without the language of instruction or with a low level of
proficiency, the need to choose when they are 10 years old couldn’t ensure them they
can reach their potential and progress to higher education and employment to the
same degree as non-migrant children.

Figure 2. Structure of the Education School Systems in the partner countries

Bilingual/multilingual education at school
Regarding the measures adopted to foster bilingualism/multilingualism at school,
there are different ways to “understand” it, and as consequence to apply them.
- Teaching of European foreign languages
Teaching foreign languages at school is one of the priorities of our education systems.
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In general, the 1st European foreign language is part of the core curriculum from the
beginning of primary school and the study of a 2nd European foreign language starts in
lower secondary schools. The 1st European foreign language is usually English and the
second language mainly French or German (but also Italian, Spanish, Russian or Greek).
Bilingual education (classes with two languages of instruction) is present in PL (lower
and upper secondary school), ES (primary and lower secondary school), in DE (primary
and lower secondary school).
- Teaching of regional or national minorities’ languages
In Poland National minorities constitute a special category of students. They are Polish
citizens who have the right to learn the language of their minority or ethnic group
(children of Ukrainian origin have started learning their mother tongue). The number
of people learning the language of their national minority is growing.
Spain is a multilingual country, but, apart from Spanish as the official language, certain
Autonomous Communities have a co-official language: Catalan, Valencian, Galician and
Basque. Spanish is the vehicular language throughout the country, as well as co-official
languages in those Autonomous Communities. For this reason, there are four linguistic
models regarding the teaching of the official languages depending on the language
mostly spoken in the Autonomous Community in question.
- Multilingual education or valuing of mother tongues
It is a common commitment to promote the implementation of educational measures,
which will enable groups from different cultural identities to integrate in a respectful
and creative environment, regardless of their background.
The main objective is to ensure the knowledge of the vehicular language of teaching,
so all the different education systems analysed provide to the foreign students
linguistic integration and support to learn the language of schooling.
It is intended to provide a quick linguistic adaptation and to facilitate access to
fundamental cultural and social aspects, to enable proper integration and coexistence
of these students in the educational environment, but in general the mother languages
aren’t part of these plans.
Usually the activities are developed directly in classroom by the teacher.

2.3. Valuable experiences and good practices carried out in primary and
secondary schools regarding intercultural and multilingual education
Case studies: examples of projects, activities or experiences already developed or ongoing at school

CY

Proyect/activity description

Resources and/or internet link

Alphabets of Europe (AlphaEU):
Promoting Early Language Learning
POLYGLOT – Multilingual Education in

http://www.alphaeu.org/
http://www.migration.cc/projekte/polyglot/index.
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DE

preschool age (Erasmus+, Project
Number: 2014-1-AT01-KA201-000977)
The KIBS case study (bilingual
programme)
project KommMIT

ES

Aliso Programme: intercultural activities
at school in Salamanca (Castilla y León
region)

IT

Language Biography and cross-familiar
communication
Multilingualism mind approach

PL

Project: “Multilingual Families”:
Supporting multilingual families – a
linguistic treasure for Europe

php/10-news/26-polyglot-multilingual-educationin-preschool-age
http://www.kaemmerinternational.de/hannover/?
page_id=8&lang=en
http://www.efms.unibamberg.de/pdf/Flyer%20KommMIT.pdf
http://www.educa.jcyl.es/dpsalamanca/es/inform
acion-especifica-dp-salamanca/area-programaseducativos/programas/atencion-diversidadorientacion-convivencia/programa-educacioncompensatoria/interculturalidad/programaaliso/actividades-interculturales
See Italian National Need Analysis report
http://www.giuntiscuola.it/sesamo/cultura-esocieta/intercultura-in-pratica/la-menteplurilingue-ecco-come-e-fatta-e-come-funziona/
www.riviste.unimi.it
www.multilingual-families.eu

2.4. Similarities and differences among partners, the most significant
experiences among the good practices identified
The general approach detected in all the partners countries and their education
programmes is clearly in line with the European policies described above and ensures
for the native students the support to understand and communicate in more than one
language (particularly in English) and for migrant students the possibility to reach the
proficiency in the official language (or one of the official languages) of the host
country. Multilingualism (or better plurilingualism) is considered a prerequisite for
educational success and it is key to both the target groups.
Multilingualism as valorization of all languages – as in VALUE Project – is positively
perceived but not a priority.
The main critical points are that:
-

Activities related to the development of multilingual competences in classroom are
interesting but constrained by the lack of time, lack of resources, lack of interest…
If multilingualism is not part of a student’s curricula, this theme is important but is less
important than the curricula.
Future teachers don’t acquire the skills needed on this topic during their initial training
at university.
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From the other side the landscape offered by VALUE project offers also some
exciting challenges for the teams involved and the pilot schools:
-

-

-

To teach to all the students the importance of a multilingual approach as part of an
intercultural approach in education where the value of human rights, citizenship
education and civil society as matters at school is stressed.
To foster the use of mother tongues, so students find out the importance of cultural
difference, develop new skills (critical thinking for example), help building a more
inclusive, innovative and sustainable society.
To reach an efficient, effective and motivating organization of the language lessons
and a proper assessment of students without the language of instruction.
To seek for an Intercultural curriculum.
To promote the role of teachers in intercultural educational scenarios.

The best practice that most can help in this task is the example of the Instituto Mochi,
partner of the project and well experienced in valuing the pupils languages in the daily
development of the classrooms as described in the Italian need analysis report.

2.5. Recommendations for the development of contents and materials
useful and functional for a Multilingual curricula enriched by the
application of new technologies
Training needs of teachers on multilingualism:
-

Initial and in-service training courses to acquire the competences they need to work in a
multilingual setting.
ICT tools that they can incorporate in their practices and improve communication with
all their students.
Set of activities that they can use and (possibly) modify for their teaching practices.
Examples of projects or initiatives to be trasferred and adapted to their contexts.

Parental engagement:
-

Improve the support of parents in the classroom and outside the classroom.
Increases teachers’ and parents’ mutual understanding and trust (particularly with
parents “absent” from the school life of their children).
Through targeted communication, outreach activities, parenting classes, collaboration in
learning projects and public library resources, parents can make a positive contribute to
their children’s learning.
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